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Executive Summary 
Challenger Troop (CT) delivers military ethos programmes to school children and works 
within schools in London, Essex, the South East and North West of England.  This report 
focuses on two elements to evaluate these courses. Firstly, a teacher assessment on 
behaviour and social skills was carried out on pupils before and after they attended a CT 
programme. Secondly, results are reported from a pupil self-completion questionnaire. Data 
collection took place during terms 1 and 2 (September - December) of the academic year 
2014-2015. The analysis differentiates by school types. Primary schools took part in six week 
CT programmes and secondary and special school in twelve week programmes. 
Key findings 
 CT works with vulnerable and disengaged young people. Data from candidate 
nomination forms confirmed that 46% of pupils were entitled to free school meals 
and 44% of pupils CT worked with had special educational needs. Also, 24% had an 
unauthorised absence and 15% a fixed exclusion from school. 
 Primary and secondary school pupils showed improvements in behaviour 
assessments after completing a course (six weeks for primary, twelve weeks for 
secondary). However primary school pupils stood out with the most developments in 
all areas of their behaviour assessment. 
 Special school pupils did not show significant improvements in their behaviour 
assessments after a 12 week course.  However last year’s findings showed a positive 
impact after 24 or 36 week courses. This suggests that longer or bespoke courses are 
more beneficial for special school pupils. 
 96% of respondents in the self-completion questionnaire enjoyed their time on the 
CT course and 89% would recommend it to others. 
 Special school pupils were more likely to be proud of themselves (92%) than primary 
(85%) and secondary (74%) pupils. 
 Primary school pupils were more likely to report that they had changed as a result of 
the course. A higher proportion reported that they were more confident, more 
responsible and had grown up a bit. In the same areas pupils from special schools 
reported higher percentages of personal changes than secondary schools pupils. 
 Primary school pupils were also more likely than pupils from any other school types 
that self-reported specific aspects of their behaviour will stay with them after the 
course (improve the way they live, be a better person, be more focused in class, 
follow instructions, show teachers more respect, able to control anger, use fair 
language rule and improve attendance) 
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Introduction 
Challenger Troop CIC (CT) is a Community Interest Company delivering uniformed youth 
leadership and engagement courses for vulnerable and disengaged young people from the 
ages of 8 to 18 in London, Essex, the South East and North West of England. 
 
Challenger Troop provides an extensive range of programmes utilising challenging personal 
development activities with a military ethos, in a stimulating outdoor environment. These 
programmes are designed to engage young people, enhance their self-discipline, 
responsibility and attitudes towards others. They enable young people to develop 
confidence, self-esteem and life skills, while attaining nationally accredited qualifications. 
Six and twelve week programmes have been devised to offer schools an alternative 
approach to learning. These create new opportunities and experiences with the aim to 
challenge and stretch pupils emotionally and physically, maximising their potential. 
 
The following report evaluated CT programmes for the school types of primary, secondary 
and special schools in terms of behaviour and social skills. Pupils who attended the course 
filled in a self-completion questionnaire which will also be analysed. This report uses data 
from school terms 1 and 2 (September- December) of the academic year 2014-15. 
 
 
Methods 
Candidate nomination form 
 
Challenger Troop has received 100 candidate nomination forms. These forms are completed 
for each participating pupil by the school before attending a course and these provide 
general information about the kind of pupils that attend CT programmes. For terms 1 and 2 
in 2014-15 forms from three primary schools with six weeks programs, one primary school 
with a 12 week programme, two secondary schools and one special school were analysed to 
give an overview of the profile of pupils.  
 
The majority of attending pupils were male (67%), of White British origin (74%) and English 
as their first language (94%). Almost half (46%) were entitled to free school meals and 44% 
had special educational needs. The six designations of Special Educational Needs are: 
Specific Learning Difficulties, Behavioural and Emotional Learning Difficulties, Physical, 
Auditory or Visual Difficulties and Autism Spectrum Disorders. Behaviour Services such as 
Social Services, Youth Mentors or School Counsellors were involved for 13% of pupils 
attending a CT course. 
 
About a quarter (24%) of pupils attending a CT programme had an unauthorised absence 
and 15% had a fixed exclusion from school. 3% had a police reprimand and 5% a police 
warning. 
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Behaviour Assessment 
 
Behaviour assessment data was collected for each pupil on a Challenger Troop Pupil 
Behaviour Assessment form (see copy in the Appendix) both before and after the course.  
This form was completed by teaching staff in schools to measure the extent to which pupils 
have changed since completing the course, in terms of their approach to learning, 
behaviour, social skills, self-confidence and learning skills. The rating scale used for each 
item assessed was how frequently pupils engaged with the skill or activity with 1 being 
never, 2 being rarely, 3 being occasionally, 4 being frequently and 5 being always.  
Mean scores and standard deviations are presented. Means can be interpreted using the 
above rating scale. For example a mean score of 3.5 would indicate that pupils in that 
sample have on average engaged between occasionally/frequently. The standard deviation 
indicates the variation of the mean using the same scale. A standard deviation close to 0 
indicates that the assessment scores given tend to be very close to the mean, while a high 
standard deviation indicates that the scores are spread out over a wider range of scores. 
More, Wilcoxon signed-rank tests of related scores have been carried out to establish 
whether the difference of pre and post scores was statistically significant. A statistically 
significant result shows that the difference in assessment score was not due to chance, 
suggesting that the CT programme had an impact to all pupils of that school type on the 
programme. In other words a probability level of p<.05 indicates that a result is statistically 
significant meaning that the result is likely to be true (with 95% or more certainty) for the 
population the sample was taken from. 
In total a sample of 66 pupil assessment forms from terms 1 and 2 of the academic year 
2014-15 have been analysed by school type: 35 from primary schools, 21 from secondary 
schools and 10 from special schools. 
 
Pupils Voice 
 
Data has also been collected by CT from the pupils on a Participant Feedback Form (see 
copy of the questionnaire in the Appendix).  This captures the pupils’ voices in the form of a 
self-completion questionnaire after they completed a CT programme. Questions include a 
self-assessment of pupils’ achievements and self-improvement and measured pupils’ ideas 
as to how the course will impact on their attitudes and behaviour in the future. For terms 1 
and 2 of the academic year of 2014-15 a total of 265 feedback forms were collected from 
pupils and analysed.  
Results are described using percentages or counts and illustrated in charts. Comparisons are 
made by school type (primary, secondary and special school) where Chi Square tests have 
been carried out to establish any significant differences between these groups. Again a 
significant result (p<.05) suggests that the difference is not due to chance and can be 
applied to the whole population of pupils attending CT programmes.  
The data analysed comprised 35 schools, including 11 primary schools, 14 secondary 
schools, 9 special schools and two Pupil Referral Units.  CT courses ran for six weeks for 
primary schools and for twelve weeks for all other school types.  
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Analysis of Challenger Troop Pupil Behaviour 
Assessment Forms 
Challenger Troop has asked the teacher in school to complete pupil assessments on a set of 
measures on behaviour and social skills before (pre score) pupils attend the course and then 
again after the course (post score). A copy of the behaviour assessment form can be found 
in the appendix. 
 
Teachers were asked to identify how often each pupil engaged in measures of self-control 
and management behaviour, social skills, self-awareness and confidence, skills for learning 
and approach to learning. These five overall areas have six specific elements each that were 
assessed. The individual engagement for each element was measured on a 5-point scale:  
 
1 – never 
2 – rarely 
3 – occasionally  
4 – frequently  
5 – always  
 
Mean scores, which can be related to the 5 point scale above, and standard deviations to 
show the dispersion from the mean have been reported by school type for samples from 
primary, secondary and special schools. 
 
1. Primary school pupil assessment on behaviour 
 
Thirty five pupils from one selected primary school were assessed twice by teaching staff, 
once before the course and again after six weeks at the end of the CT course. All pupils in 
the sample attended a six week CT course during terms 1 or 2 in the academic year of 2014-
15.  
Self-control and management behaviour 
 
Primary school pupils have improved their self-control and management of behaviour (see 
table 1) from between occasionally/ frequently (Mpre= 3.89, SD= 0.91) to between 
frequently/always (Mpost=4.39, SD=0.67). The improvement was statistically significant for 
all six aspects measured and the average self-control and management of behaviour score:  
z (n=35) = -3.920, p=.0001. 
 
In the sample 24 of 35 pupils (68.6%) have improved their score in the teachers’ assessment 
for self-control and management behaviour after they completed a six week CT 
programmme. 
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Table 1: Mean assessment scores for self-control and management behaviour: Primary 
school 
 
Self-control and management of behaviour   Pre Post  
6 weeks 
Can accept discipline without argument or 
sulking 
Mean 
Std. dev. 
3.69 
1.08 
4.34 
0.64 
Can arrive in classroom and settle down 
quietly and appropriately 
Mean 
Std. dev. 
3.91 
0.98 
4.43 
0.66 
Shows some self-discipline when others try 
to encourage deviation 
Mean 
Std. dev. 
3.74 
1.12 
4.26 
0.85 
Behaves in a socially acceptable manner in 
public e.g. outings 
Mean 
Std. dev. 
4.11 
0.87 
4.51 
0.66 
Can maintain appropriate levels of behaviour 
when the class routine is disrupted 
Mean 
Std. dev. 
3.94 
0.97 
4.34 
084 
Behaves appropriately in all areas of the 
school building 
Mean 
Std. dev. 
3.91 
0.92 
4.43 
0.78 
AVERAGE: Self-control and management of 
behaviour 
Mean 
Std. dev. 
3.89 
0.91 
4.39 
0.67 
n  35 35 
 
Social Skills 
 
An improvement in social skills was recorded by teachers after pupils attended a six week CT 
course (see table 2) from engaging with social skills on average frequently (Mpre= 4.02, 
SD=0.86) before and between frequently/always (Mpost= 4.36, SD=0.64) after the 
programme. The difference was statistically significant z (n=35) = -3.337, p=.001. 
 
More than half of the sample, 18 of 25 pupils (51.4%) engaged more often in assessed social 
skills after they took part in a six week CT course. 
 
Self-awareness and confidence 
 
Table 3 shows that pupils increased their regularity in responding to self-awareness and 
confidence. On average they engaged more frequently after attending a six week course 
(Mpre= 3.93, SD=0.94, Mpost=4.39, SD=0.62) which was statistically significant z (n=35) =  
-3.656, p=.0001. 
 
Positive changes could be reported for 20 of 35 pupils (57.1%) for self-awareness and 
confidence.  
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Table 2: Mean assessment scores on social skills: Primary school 
 
Social skills   Pre Post  
6 weeks 
Can cope with a large group situation Mean 
Std. dev. 
4.11 
0.90 
4.29 
0.71 
Can take turns in question and answer 
sessions 
Mean 
Std. dev. 
3.97 
0.89 
4.23 
0.81 
Can work alongside others in a group 
situation without disruption 
Mean 
Std. dev. 
3.89 
0.90 
4.34 
0.80 
Physically interacts in an appropriate way Mean 
Std. dev. 
4.06 
1.00 
4.43 
0.66 
Engages in appropriate two way 
conversation with another pupil 
Mean 
Std. dev. 
4.09 
0.92 
4.49 
0.66 
Uses appropriate eye contact Mean 
Std. dev. 
4.03 
1.04 
4.37 
0.77 
AVERAGE: Social Skills Mean 
Std. dev. 
4.02 
0.86 
4.36 
0.64 
n  35 35 
 
 
 
Table 3: Mean assessment scores for self-awareness and confidence: Primary school 
 
Self-awareness and confidence   Pre Post  
6 weeks 
Can accept responsibility for his/her actions  
 
Mean 
Std. dev. 
3.86 
1.00 
4.43 
0.70 
Can acknowledge own problems and is 
willing to discuss them 
Mean 
Std. dev. 
3.83 
1.18 
4.26 
0.78 
Maintains appropriate eye contact 
 
Mean 
Std. dev. 
3.89 
1.11 
4.34 
0.68 
Participates in group work, making 
constructive suggestions and adapting ideas 
Mean 
Std. dev. 
4.00 
1.00 
4.40 
070 
Accepts public praise and congratulation 
appropriately  
Mean 
Std. dev. 
4.09 
0.89 
4.49 
0.70 
Has confidence to approach new situations Mean 
Std. dev. 
3.91 
1.01 
4.43 
0.70 
AVERAGE: Self-awareness and confidence Mean 
Std. dev. 
3.93 
0.94 
4.39 
0.62 
n  35 35 
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Skills for learning 
 
Teacher assessments for skills for learning showed a frequent engagement before the 
course (Mpre= 4.23, SD=0.77) and noticed a slight progress in pupils towards 
frequently/always after the course (M=post=4.5, SD=0.54). Table 4 shows the teacher 
assessment scores. This difference was statistically significant z (n=35) = -2.869, p=.004. 
 
Skills for learning showed the smallest improvement overall, 16 of 35 pupils (45.7%) showed 
advancements in their behaviour in this area. 
 
 
Table 4: Mean assessment scores for skills for learning: Primary school 
 
Skills for learning   Pre Post  
6 weeks 
Can work independently for short periods 
e.g. five minutes 
Mean 
Std. dev. 
4.26 
0.89 
4.43 
0.66 
Understands the structure within the day 
 
Mean 
Std. dev. 
4.57 
0.70 
4.71 
0.52 
Understands the structure of discipline e.g. 
action and consequences 
Mean 
Std. dev. 
4.26 
0.95 
4.66 
0.54 
Shows an enquiring mind 
 
Mean 
Std. dev. 
4.29 
0.79 
4.49 
0.56 
Has developed study skills 
 
Mean 
Std. dev. 
4.09 
0.95 
4.40 
0.70 
Pays attention to class discussions  
 
Mean 
Std. dev. 
3.94 
0.97 
4.34 
0.80 
AVERAGE: Skills for learning Mean 
Std. dev. 
4.23 
0.77 
4.50 
0.54 
n  35 35 
 
 
Approach to learning 
 
Table 5 illustrates the teachers’ approach to learning scores which show on average a 
positive change from pre (M=4.08, SD=0.88) and post (Mpost=4.54, SD=0.60) assessment 
that pupils engaged more frequently after attending the course. This improvement was 
statistically significant z (n=35) = -3.502, p=.0001. 
 
Over half of primary school pupils in the sample showed a better approach to learning, 18 of 
34 pupils (52.9%). 
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Table 5: Mean assessment score for approach to learning: Primary school 
Approach to learning   Pre Post  
6 weeks 
Is prepared to work in lessons 
 
Mean 
Std. dev. 
4.11 
0.93 
4.53 
0.70 
Uses appropriate language and gestures 
 
Mean 
Std. dev. 
4.06 
0.91 
4.47 
0.75 
Can show a positive interest in lessons 
 
Mean 
Std. dev. 
4.14 
0.91 
4.56 
0.66 
Treats equipment and the environment with 
respect 
Mean 
Std. dev. 
4.26 
0.92 
4.65 
0.65 
Will sit appropriately without causing 
disturbance in any given area on request 
Mean 
Std. dev. 
4.00 
1.03 
4.56 
0.70 
Shows an appropriate sense of humour 
 
Mean 
Std. dev. 
3.91 
0.98 
4.50 
0.71 
AVERAGE: Approach to learning Mean 
Std. dev. 
4.08 
0.88 
4.54 
0.60 
n  35 34 
 
 
2. Secondary school pupil assessment on behaviour 
 
Pupils’ assessments from two secondary schools included 21 pupils who attended a 12 week 
course. The behaviour assessments were repeated after four, eight and twelve weeks for 
eleven pupils from one school. 
 
Self-control and management of behaviour 
 
Table 6 shows the mean scores and standard deviation for self-control and management of 
behaviour assessments. The average score for self-control and management of behaviour 
changed for the better from occasionally (Mpre= 2.96, SD=0.61) to occasionally towards 
frequently (Mpost12weeks=3.25, SD=0.61). This difference was statistically significant 
z (n=18) = -2.518, p=.012. There were no statistical differences between pre course scores 
and post 4 weeks’ scores or pre course and post 8 weeks’ scores.  
 
In the sample analysed 14 of 18 pupils (77.8%) improved their self-control and management 
scores after attending a 12 week course. 
 
Social Skills 
 
Social Skills are reported in table 7 showing that on average occasional engagement for 
social skills (Mpre= 3.21, SD=0.45) increased slightly after twelve weeks 
(Mpost12weeks=3.39, SD=0.45). This difference was statistically significant z (n=18) =  
-2.969, p=.003.  
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Eleven of eighteen pupils (61.1%) showed positive changes in their score after attending a 
twelve week course. 
Table 6: Mean assessment scores for self-control and management behaviour: Secondary 
schools 
Self-control and management of 
behaviour 
  Pre Post 4 
weeks 
Post 8 
weeks 
Post 12 
weeks 
Can accept discipline without 
argument or sulking 
Mean 
Std. dev. 
2.9 
0.94 
3.09 
0.94 
3.09 
0.83 
3.28 
0.58 
Can arrive in classroom and settle 
down quietly and appropriately 
Mean 
Std. dev. 
3.24 
0.83 
3.27 
0.79 
3.27 
0.79 
3.44 
0.71 
Shows some self-discipline when 
others try to encourage deviation 
Mean 
Std. dev. 
2.76 
0.77 
3.09 
0.83 
3.27 
0.79 
3.00 
0.77 
Behaves in a socially acceptable 
manner in public e.g. outings 
Mean 
Std. dev. 
3.33 
0.80 
3.36 
1.03 
3.27 
1.10 
3.50 
0.71 
Can maintain appropriate levels 
of behaviour when the class 
routine is disrupted 
Mean 
Std. dev. 
2.57 
0.68 
2.73 
0.79 
3.00 
0.78 
3.00 
0.77 
Behaves appropriately in all areas 
of the school building 
Mean 
Std. dev. 
2.95 
0.81 
3.00 
1.00 
3.18 
1.08 
3.28 
0.83 
AVERAGE: Self-control and 
management of behaviour 
Mean 
Std. dev. 
2.96 
0.61 
 
3.09 
0.68 
3.18 
0.80 
3.25 
0.61 
n  21 11 11 18 
 
 
Table 7: Mean assessment scores on social skills: Secondary schools 
Social skills   Pre Post 4 
weeks 
Post 8 
weeks 
Post 12 
weeks 
Can cope with a large group 
situation 
Mean 
Std. dev. 
3.19 
0.68 
3.18 
0.87 
3.36 
0.51 
3.56 
0.511 
Can take turns in question and 
answer sessions 
Mean 
Std. dev. 
3.10 
0.70 
3.18 
0.75 
3.36 
0.67 
3.39 
0.61 
Can work alongside others in a 
group situation without 
disruption 
Mean 
Std. dev. 
2.86 
0.66 
3.09 
0.70 
3.36 
0.81 
3.11 
0.76 
Physically interacts in an 
appropriate way 
Mean 
Std. dev. 
3.24 
0.54 
3.45 
0.52 
3.45 
0.52 
3.33 
0.60 
Engages in appropriate two way 
conversation with another pupil 
Mean 
Std. dev. 
3.43 
0.60 
3.55 
0.69 
3.45 
0.69 
3.56 
0.62 
Uses appropriate eye contact Mean 
Std. dev. 
3.43 
0.81 
3.82 
0.60 
3.55 
0.82 
3.39 
0.61 
AVERAGE: Social Skills Mean 
Std. dev. 
3.21 
0.45 
3.38 
0.511 
3.42 
0.54 
3.39 
0.47 
n  21 11 11 18 
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Self-awareness and confidence 
 
Table 8 shows a small statistically significant improvement on average self-awareness and 
confidence from occasional engagement (Mpre= 3.07, SD=0.53) to occasionally/frequently 
by the end of the twelve week programme (Mpost12weeks= 3.36, SD=0.44, z (n=18) =  
-2.972, p=.003). Post four and eight week differences in the assessment were not 
statistically significant. 
 
Overall the majority of pupils in the sample (77.8% or 14 out of 18) showed a slightly better 
self-awareness and confidence at the end of the programme. 
 
 
Table 8: Mean assessment scores on self-awareness and confidence: Secondary schools 
 
Self-awareness and confidence  Pre Post 4 
weeks 
Post 8 
weeks 
Post 12 
weeks 
Can accept responsibility for 
his/her actions  
Mean 
Std. dev. 
2.71 
0.90 
2.91 
0.83 
3.09 
0.83 
3.28 
0.58 
Can acknowledge own problems 
and is willing to discuss them 
Mean 
Std. dev. 
2.81 
0.60 
2.91 
0.54 
3.09 
0.54 
3.06 
0.73 
Maintains appropriate eye 
contact 
Mean 
Std. Dev. 
3.38 
0.81 
3.73 
0.65 
3.64 
0.67 
3.39 
0.61 
Participates in group work, 
making constructive suggestions 
and adapting ideas 
Mean 
Std. dev. 
3.14 
0.58 
3.27 
0.65 
3.36 
0.51 
3.33 
0.49 
Accepts public praise and 
congratulation appropriately  
Mean 
Std. dev. 
3.33 
0.91 
3.64 
0.81 
3.73 
0.47 
3.72 
0.75 
Has confidence to approach new 
situations 
Mean 
Std. dev. 
3.05 
0.67 
3.27 
0.65 
3.45 
0.52 
3.39 
0.61 
AVERAGE: Self-awareness and 
confidence 
Mean 
Std. dev. 
3.07 
0.53 
 
3.29 
0.49 
3.39 
0.40 
3.36 
0.44 
n  21 11 11 18 
 
 
Skills for learning 
 
Average skills for learning scores are displayed in table 9 where secondary pupils showed a 
very small increase in their attitudes after twelve weeks (Mpre=3.13, SD=0.53, 
Mpost12weeks=3.29, SD=0.50). This improvement was statistically significant (z (n=18) =  
-2.568, p=.010). There was no significant difference between pre, post 4 week and post 8 
week scores. 
 
Twelve out of eighteen pupils (66.7%) in the sample showed an improvement of their skills 
for learning. 
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Table 9: Mean assessment scores for skills for learning: Secondary schools 
 
Skills for learning  Pre Post 4 
weeks 
Post 8 
weeks 
Post 12 
weeks 
Can work independently for short 
periods e.g. five minutes 
Mean 
Std. dev. 
3.19 
0.88 
3.82 
0.60 
3.82 
0.60 
3.56 
0.62 
Understands the structure within 
the day 
Mean 
Std. dev. 
3.57 
0.60 
3.73 
0.65 
3.73 
0.65 
3.72 
0.58 
Understands the structure of 
discipline e.g. action and 
consequences 
Mean 
Std. Dev. 
3.48 
0.68 
3.73 
0.65 
3.73 
0.65 
3.72 
0.58 
Shows an enquiring mind 
 
Mean 
Std. dev. 
2.90 
0.63 
3.27 
0.65 
3.27 
0.65 
3.00 
0.77 
Has developed study skills 
 
Mean 
Std. dev. 
2.71 
0.56 
2.82 
0.75 
2.82 
0.75 
2.72 
0.67 
Pays attention to class discussions  
 
Mean 
Std. dev. 
2.95 
0.59 
2.91 
0.54 
2.91 
0.54 
3.00 
0.49 
AVERAGE: Skills for learning Mean 
Std. dev. 
3.13 
0.53 
3.29 
0.56 
3.38 
0.54 
3.29 
0.50 
n  21 11 11 18 
 
 
 
Table 10: Mean assessment score for approach to learning: Secondary schools 
 
Approach to learning  Pre Post 4 
weeks 
Post 8 
weeks 
Post 12 
weeks 
Is prepared to work in lessons 
 
Mean 
Std. dev. 
3.19 
0.40 
3.18 
0.41 
3.18 
0.41 
3.17 
0.38 
Uses appropriate language and 
gestures 
Mean 
Std. dev. 
2.95 
0.74 
2.91 
0.54 
2.91 
0.70 
3.28 
0.58 
Can show a positive interest in 
lessons 
Mean 
Std. Dev. 
3.19 
0.51 
3.36 
0.67 
3.36 
0.67 
3.28 
0.46 
Treats equipment and the 
environment with respect 
Mean 
Std. dev. 
3.33 
0.58 
3.09 
0.70 
3.09 
0.70 
3.44 
0.62 
Will sit appropriately without 
causing disturbance in any given 
area on request 
Mean 
Std. dev. 
2.81 
0.60 
2.82 
0.75 
2.82 
0.75 
2.89 
0.58 
Shows an appropriate sense of 
humour 
Mean 
Std. dev. 
3.10 
0.64 
3.45 
0.52 
3.45 
0.52 
3.39 
0.50 
AVERAGE: Approach to learning Mean 
Std. dev. 
3.10 
0.42 
3.12 
0.54 
3.14 
0.49 
3.24 
0.36 
n  21 11 11 18 
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Approach to learning 
 
After twelve weeks a small rise in occasional responses to the average approach to learning 
was recorded (Mpre= 3.10, SD=0.42, Mpost12 weeks=3.24, SD=0.36) in the sample. 
However this result was not statistically significant. Also see table 10 for mean assessment 
scores. 
 
In this sample over half of the pupils (10 out of 18, 55.6%) showed an improvement on 
average approach to learning. 
 
 
3. Special school pupil assessment on behaviour 
 
From a special school a sample of ten pupils who attended a twelve week CT course were 
analysed before and after the intervention. 
 
Self-control and management of behaviour 
 
Mean assessment scores for self-control and management behaviour can be found in table 
11. On average a slight improvement was recorded in more frequent engagement 
(Mpre=3.52, SD=0.61, Mpost=3.78, SD=0.54) but the difference was not statistically 
significant.  
 
Six out of ten pupils in this sample (60%) showed positive improvements. 
 
Table 11: Mean assessment scores for self-control and management behaviour: Special 
school 
Self-control and management of 
behaviour 
  Pre Post  
12 weeks 
Can accept discipline without argument or 
sulking 
Mean 
Std. dev. 
3.50 
0.71 
3.70 
0.68 
Can arrive in classroom and settle down 
quietly and appropriately 
Mean 
Std. dev. 
3.90 
0.88 
3.90 
0.74 
Shows some self-discipline when others 
try to encourage deviation 
Mean 
Std. dev. 
3.10 
0.99 
3.20 
0.63 
Behaves in a socially acceptable manner 
in public e.g. outings 
Mean 
Std. dev. 
4.00 
0.47 
4.20 
0.63 
Can maintain appropriate levels of 
behaviour when the class routine is 
disrupted 
Mean 
Std. dev. 
2.90 
0.74 
3.50 
0.71 
Behaves appropriately in all areas of the 
school building 
Mean 
Std. dev. 
3.70 
0.68 
4.00 
0.67 
AVERAGE: Self-control and management 
of behaviour 
Mean 
Std. dev. 
3.52 
0.61 
3.75 
0.54 
n  10 10 
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Social Skills 
 
Although the mean score for social skills improved from (Mpre=3.5, SD=0.56) 
occasionally/frequently to slightly more frequently after twelve weeks (Mpost=3.73, 
SD=0.39) for special school pupils, this result was not statistically significant. All mean scores 
are reported in table 12. 
 
Just over half of the sample (six out of ten, 60%) improved their average score for social 
skills. 
 
 
Table 12: Mean assessment scores on social skills: Special school 
 
Social skills   Pre Post  
12 weeks 
Can cope with a large group situation Mean 
Std. dev. 
3.60 
0.52 
4.00 
0.00 
Can take turns in question and answer 
sessions 
Mean 
Std. dev. 
3.60 
0.97 
3.90 
0.57 
Can work alongside others in a group 
situation without disruption 
Mean 
Std. dev. 
3.20 
0.63 
3.60 
0.52 
Physically interacts in an appropriate way Mean 
Std. dev. 
3.60 
0.70 
3.60 
0.52 
Engages in appropriate two way 
conversation with another pupil 
Mean 
Std. dev. 
3.40 
0.52 
3.40 
0.52 
Uses appropriate eye contact Mean 
Std. dev. 
3.60 
1.08 
3.90 
0.88 
AVERAGE: Social Skills Mean 
Std. dev. 
3.50 
0.56 
3.73 
0.39 
n  10 10 
 
Self-awareness and confidence 
 
Table 13 shows means for self-awareness and confidence. The average overall score slightly 
improved to a more frequent engagement (Mpre=3.45, SD=0.62, Mpost=3.60, SD=0.55) but 
the result was not statistically significant. 
 
In the sample six out of ten pupils (60%) showed advancement in self-awareness and 
confidence. 
 
Skills for learning 
 
The average score for skills of learning (see table 14) rose from occasional/frequently 
(Mpre=3.72, SD=0.67) to frequently (Mpost= 4.03, SD=0.57) in this small sample of special 
school pupils. However this increase was not statistically significant. 
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For seven out of ten pupils (70%) an improvement was recorded between pre and post 
scores in the sample. 
 
Table 13: Mean assessment scores for self-awareness and confidence: Special school 
 
Self-awareness and confidence  Pre Post 12  
weeks 
Can accept responsibility for his/her 
actions  
Mean 
Std. dev. 
3.30 
0.68 
3.50 
0.53 
Can acknowledge own problems and is 
willing to discuss them 
Mean 
Std. dev. 
3.30 
1.06 
3.10 
0.74 
Maintains appropriate eye contact 
 
Mean 
Std. Dev. 
3.40 
0.52 
3.50 
0.71 
Participates in group work, making 
constructive suggestions and adapting 
ideas 
Mean 
Std. dev. 
3.40 
0.97 
3.40 
0.84 
Accepts public praise and congratulation 
appropriately  
Mean 
Std. dev. 
3.90 
0.74 
4.30 
0.48 
Has confidence to approach new 
situations 
Mean 
Std. dev. 
3.40 
0.52 
3.80 
0.92 
AVERAGE: Self-awareness and 
confidence 
Mean 
Std. dev. 
3.45 
0.62 
3.60 
0.55 
n  10 10 
 
 
Table 14: Mean assessment scores for skills for learning: Special school 
 
Skills for learning  Pre Post  
12 weeks 
Can work independently for short periods 
e.g. five minutes 
Mean 
Std. dev. 
3.40 
0.70 
4.30 
0.68 
Understands the structure within the day 
 
Mean 
Std. dev. 
4.30 
0.82 
4.40 
0.70 
Understands the structure of discipline 
e.g. action and consequences 
Mean 
Std. Dev. 
4.00 
0.47 
4.20 
0.42 
Shows an enquiring mind 
 
Mean 
Std. dev. 
3.70 
0.95 
3.80 
1.03 
Has developed study skills 
 
Mean 
Std. dev. 
3.20 
0.92 
3.50 
0.97 
Pays attention to class discussions  
 
Mean 
Std. dev. 
3.70 
0.82 
4.00 
0.67 
AVERAGE: Skills for learning Mean 
Std. dev. 
3.72 
0.67 
4.03 
0.57 
n  10 10 
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Approach to learning 
 
After twelve weeks the sample showed higher average approach to learning scores with 
frequent engagement (Mpre=3.57, SD=0.38, Mpost=4.00, SD=0.53). Then again this 
difference was not statistically significant. 
 
In the sample, six out of ten pupils had a slightly higher score after attending a twelve week 
CT course. 
 
 
Table 15: Mean assessment score for approach to learning: Special school 
 
Approach to learning  Pre Post  
12 weeks 
Is prepared to work in lessons 
 
Mean 
Std. dev. 
3.90 
0.32 
4.30 
0.68 
Uses appropriate language and gestures 
 
Mean 
Std. dev. 
3.00 
0.47 
3.70 
0.68 
Can show a positive interest in lessons 
 
Mean 
Std. Dev. 
3.80 
0.42 
4.10 
0.74 
Treats equipment and the environment 
with respect 
Mean 
Std. dev. 
3.70 
0.48 
4.30 
0.68 
Will sit appropriately without causing 
disturbance in any given area on request 
Mean 
Std. dev. 
3.40 
0.70 
3.80 
0.63 
Shows an appropriate sense of humour 
 
Mean 
Std. dev. 
3.60 
0.52 
3.80 
0.63 
AVERAGE: Approach to learning Mean 
Std. dev. 
3.57 
0.38 
4.00 
0.53 
n  10 10 
 
 
4. Discussion of Behaviour and Skills assessment 
 
All samples by school type showed improvements in all areas of behaviour that were 
assessed. Primary school children showed the most development. The largest increases 
were reported in self-control and management of behaviour followed by self-awareness and 
confidence and approach to learning. Pupils from primary schools attended six week 
courses which made a difference in pupils’ behaviour. This suggests that the CT programme 
is effective for primary school children. 
 
Smaller positive changes for secondary school children were reported for self-control and 
management of behaviour as well as for self-awareness and confidence. No differences in 
behaviour were reported for approach to learning. Assessment data that was recorded 
during the programme at four and eight weeks and did not show any statistically significant 
positive changes in secondary pupils, but this could be due to a smaller sample size for the 
in-course assessments and the larger sample size for the pre and post 12 week scores.  
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The results for the sample are still interesting: Mean scores for the smaller sample suggest 
that improvements similar to those recorded in week 12 were apparent after only four 
weeks for social skills and skills for learning.  Mean scores for social skills, self-awareness 
and confidence and skills for learning of the same small sample showed higher scores in 
week 8 of the programme than at the end of the programme.  In the areas of self-control 
and approach to learning, higher scores for more frequent engagement were recorded after 
twelve weeks. Here further analysis of a larger sample that was measured at four, eight and 
twelve weeks could substantiate these results. 
 
For special school pupils no changes in any of the five areas of self-control and management 
behaviour, social skills, self-awareness and confidence, skills for learning and approach to 
learning could be reported with confidence. This is supported by the analysis from 2014-15 
which showed significant improvement for special school pupils who attended bespoke 
programmes of 24 or 36 weeks.  
 
A limitation of these assessments is that they could be biased due to subjectivity of the 
teacher’s judgment and they were not always completed by the same teacher before and 
after the course. 
 
 
 
Pupils’ voices: Analysis of Participant 
Feedback Forms  
A total of 265 participant feedback forms (see appendix) were analysed for terms 1 and 2 in 
the academic year 2014-15. Forms were received from 35 schools comprising a range of 
primary schools, secondary schools, special schools and Pupil Referral Units (PRU); a 
detailed breakdown is given in table 16.  
 
Table 16: Respondents by school type 
 
School type Count Percentage 
Primary School 
 
104 39.2 
Secondary School 
 
106 40.0 
Special School 
 
52 19.6 
Pupil Referral Unit 
 
3 1.1 
TOTAL 265 100 
 
 
The programme length was six weeks for 27.9% of respondents and twelve weeks for 72.1%. 
Primary schools typically run six weeks programmes with a few exceptions of bespoke 12 
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week programmes. Secondary, special schools and PRUs participants took part in twelve 
week programmes. PRU responses have been included in the overall analysis but excluded 
from the breakdown into analysis by school type because only three (3) responses were 
available. 
 
 
1) Did you enjoy your time on the Challenger Troop Course? 
Almost all respondents enjoyed their time on the Challenger Troop course (96.2%), only 
3.8% were unsure. By school type primary schools enjoyed the programme the most with 
98.1%, special schools with 96.1% and secondary school 94.2%. This difference was not 
statistically significant. 
 
As in previous year’s participant evaluation reported that the favourite elements of the 
programme were Adventure Training which included physical activities and skills such as 
archery, air rifles, raft-building and trail biking. The second favourite part of the course was 
Bush Craft which challenged survival skills such as wild food foraging and cooking, fire 
lighting and shelter building followed by Field Craft which included camouflage and 
concealment and patrolling. The Residential was also popular amongst pupils. Chart 1 
shows that every activity was chosen as a favourite and details respondents top three 
favourite choices of activities.  
 
 
Chart 1: What was your favourite part of the course? Counts of top three choices all 
 
 
 
Further charts 2, 3 and 4 show favorite Challenger Troop Activities by school type. Pupils 
were asked to choose their favourite three from a list. Primary school pupils favoured 
0
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activities such as Adventure training, Residential, Bush craft and Sports. Pupils from 
secondary schools liked Adventure Training, Residential and Bush craft best. Special school 
pupils also chosen Adventure training, Residential and Bush craft as their 1st choice activity 
on the programme. 
Bush craft, Field craft and Sport were the second favourite activities for primary school 
pupils. Secondary school pupils liked Bush craft, Adventure training and Field crafts second 
best. Special schools pupils’ second favourite activities were Bush craft, Residential, Awards 
ceremony and Sports. 
As third choice primary pupils gave Residential, Field craft and Sports, secondary pupils 
reported Field craft, Residential and Bush craft and pupils from special school stated 
Navigation and Awards nights. 
 
Chart 2: Favourite part of the course, 1st choice by school type, count of responses 
 
 
  
21 
 
Chart 3: Favourite part of the course, 2nd choice by school type, count of responses 
  
Chart 4: Favourite part of the course, 3rd choice by school type, count of responses 
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2) Have you done activities with Challenger Troop that you never thought you were able 
to do?  
 
The majority of respondents, 83.8%, have done activities with Challenger Troop that they 
never thought they were able to do, 8.3% were not challenged by the activities and 7.9% 
were not sure.  
In the sample primary school pupils were more likely to agree that they have done activities 
with Challenger Troop that they never thought they were able to do (92.3%) than special 
schools pupils (86.5%) and secondary school pupils (74.5%). However the result was not 
statistically significant. 
 
 
3) Do you think you have changed as a result of attending a Challenger Troop Course?  
 
When asked whether ‘do you think you have changed as a result of attending a Challenger 
Troop Course?’ 81.1% answered yes that they have changed, 8.0% felt they had not changed 
and 11.0% were unsure. 
Results by school type showed that 85.6% of primary schools pupils in the sample reported 
that they changed in comparison to 80.8% of pupils from special schools and 77.1% from 
secondary schools. But the differences by school type were not statically significant. 
 
4) If yes, how have you changed? 
 
Overall the results suggest that those pupils in primary schools and special schools were 
more likely to self-report changes in their behaviour and attitudes as a result of the 
programme, whereas in general pupils in secondary schools were less likely to identify that 
such changes had been made. Results for all respondents and by school type are in Table 17. 
 
Primary school pupils were more likely to self-report positive changes from the CT course 
for all aspects measured. Three quarters of primary school respondents reported that they 
have grown up a bit, are more responsible and have more confidence in comparison to half 
of secondary pupils and two thirds of pupils from special schools.  
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Table 17: How have you changed as a result of the course?  Percentage by school type  
 
Pupils’ self-
assessment  
All Primary Secondary Special Significant test result 
More responsible 
 
64.9 76.9 51.9 67.3 x2=14.609, df=2, p=.001 
Instructions followed 
 
55.1 65.4 46.2 51.9 x2=8.026, df=2, p=.018 
Feelings expressed 
 
38.9 55.8 23.6 34.6 x2=23.378, df=2, p=.0001 
Pay better attention 
 
48.3 59.6 36.8 48.1 x2=10.954, df=2, p=.004 
Less fighting 
 
38.9 51.6 32.1 25.0 x2=13.758, df=2, p=.001 
Get less angry 
 
44.5 53.8 39.6 34.6 x2=6.758, df=2, p=.034 
Get into less trouble 
 
47.9 60.6 41.5 34.6 x2=12.109, df=2, p=.002 
Grown up a bit 
 
66.4 76.9 56.6 67.3 x2=9.780, df=2, p=.008 
More self-respect 
 
53.6 69.2 44.3 40.4 x2=17.512, df=2, p=.0001 
I respect others more 
 
56.6 69.2 49.1 46.2 x2=11.512, df=2, p=.003 
Conflict handled 
 
37.0 44.2 30.2 34.6 Not statistically significant 
More confident 
 
63.4 75.0 57.5 51.9 x2=10.542, df=2, p=.005 
More self-control 
 
51.7 64.4 44.3 38.5 x2=13.742, df=2, p=.001 
 
 
5) Have you done anything with Challenger Troop that has made you proud of yourself? 
 
Overall, 82.1% of all respondents reported they have done something with CT that has made 
them proud of themselves, 8.0% answered that they haven’t done anything with CT that 
made them proud of themselves and 9.9% were not sure.  
 
Chart 5 shows the responses by school type. Special school pupils were more likely to 
answer yes, that they had done something with CT that had made them proud of 
themselves than pupils from other school types. One quarter of secondary pupils answered 
no or where unsure that anything on the programme has made them proud of themselves. 
The difference was statistically significant x2=11.317 df=4, p=.023. 
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Chart 5: Have you done anything with Challenger Troop that has made you proud of 
yourself? Percentages by school type 
 
   
                                                                                             
 
Pupils gave 197 written responses detailing what the CT course made them proud of. Of 
those who answered 72 pupils were proud of an achievement such as ‘getting an award’ (44 
responses), ‘being promoted’ (9 responses), for ‘doing something they thought they never 
could do before’ (12 responses), ‘getting though the whole course’ (6 responses) and other 
such as ‘staying in a tent’ as well as ‘making their teacher proud’. As a result 22 respondents 
reported that they are proud to be more ‘confident’ (12 responses) and ‘I feel a lot more 
grown up’ (10 responses). Another 10 pupils said that they were proud of ‘helping others 
when needed’.  
 
Taking part and mastering different activities also instilled a sense of pride, pupils 
mentioned learning new skills in general (9 responses) and more specific ‘shooting a gun’ 
(15 responses), camping out and putting up tents (11 responses), cooking (6 responses), 
archery (6 responses) and two responses for each of the following: biking, raft building, 
making fire, long walks and pot holing. Some pupils also recognised behaviour changes that 
made them proud such as ‘getting on with people I don’t know’, ‘being good at school’, 
‘being able to take control’ and  ‘getting into less fights’. Finally one pupil proudly reported: 
‘I have a job’. 
 
 
6) Importance of the Awards Ceremony 
 
Pupils were asked how important is it to attend the Awards Ceremony and be recognised for 
their achievements in front of their family, school and other students. 70.5% of all 
respondents said it was very important to attend the Awards Ceremony, 23.6% quite 
important and only 5.9% not important at all. 
 
Pupils from special school (81.6%) and primary schools (81.4%) were more likely to rate 
recognition of achievements at the Awards Ceremony as very important in comparison to 
secondary pupils (55.0%). This result was statistically significant (x2=20.527 df=4, p=.0001). 
Chart 6 shows the responses by school type. 
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Chart 6: Importance of attending Awards Ceremony by school type in % 
 
 
 
 
7) Was there anyone on the course that inspired you? 
 
Overall 40.0% of students were inspired by another student, teacher or instructor on the CT 
course. There were no significant differences by school type. 39.8% of primary pupils were 
inspired, 41.2% of secondary and 39.5% of pupils in special schools. 
 
Students who answered yes that they were inspired were ask to provide a written response 
to briefly state who and why. Overall 98 pupils ticked yes, that they were inspired. However 
195 responses were indicating that overall 79.6% of respondents were inspired. Sergeants 
who were instructors on the course were mentioned 118 times, other pupils or friends 44 
times, often because they were brave or tried hard, teachers inspired 22 times and 20 felt 
inspired by everyone involved with course. The main reasons stated were ‘kept me 
motivated’ and ‘helped me to do hard things’ or ‘pushed me to do great things’. Overall an 
increase in confidence was mentioned. Pupils named specific teachers who were seen as 
role models because they performed the same tasks such as ‘lasting the night without 
shelter’ or ‘marching’. Instructors were perceived as ‘good leaders’ and praised good 
behaviour such as ‘not shouting’, ‘keeping self-control’, having ‘more respect’ and ‘never 
give up’.  
 
 
8) What will stay with you after completing a Challenger Troop course? 
 
Pupils were asked to tick all aspects that they think will stay with them after completing a 
course from a list and responses are displayed for all participants and by school type in 
Chart 7 below.  
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More than half of participants from all school types stated that they will be a better person 
as a result of attending a CT programme. Another positive result was that three quarters of 
primary pupils, half of secondary pupils and almost half (46%) of pupils from special schools 
want to improve the way they live their life.  
 
Overall there were higher proportions of primary pupils who self-reported on all aspects 
that they will stay with them after the course than any other school type. The results were 
statistically significant and are reported in table 18. 
 
Chart 7: What will stay with pupils after completing a course by school type in % 
 
 
I 
 
  
0 10 20 30 40 50 60 70 80
My attendance at school will improve
I will show my teachers more respect
I will be able to control my anger
I will be able to follow instructions
I will be more focused in class
I will be a better person
I will use the Fair Language Rule
I want to improve the way I live my life
What will stay with you after completing the course (%) by 
school type  
All Primary Secondary Special
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Table 18: What will stay with you after the course? Percentages by school type 
 
Pupils’ self-assessment  Primary Secondary Special all Significant test result 
Improved attendance 
 
53.8 33.0 21.2 38.9 x
2=18.202, df=2, p=.0001 
Show teachers more 
respect  
66.3 37.7 36.5 49.1 x
2=21.136, df=2, p=.0001 
Able to control anger 
 
61.5 41.5 36.5 48.3 x
2=12.131, df=2, p=.002 
Follow instructions 
 
64.4 38.7 44.2 49.8 x
2=14.780, df=2, p=.001 
Be more focused in class 
 
74.0 41.5 42.3 54.3 x
2=26.348, df=2, p=.0001 
Be a better person 
 
74.0 51.9 59.6 61.9 x
2=11.144, df=2, p=.004 
Use Fair Language rule 
 
59.6 26.4 30.8 40.4 x
2=26.548, df=2, p=.0001 
Improve the way I live 
 
75.0 50.9 46.2 59.2 x
2=17.439, df=2, p=.0001 
 
 
9) Recommend the course to others 
 
The majority of pupils who attended a CT course (89.3%) said they would recommend the 
course to others. There was no significant difference in answers by school type, 88.3% from 
primary schools, 87.4% from secondary school and 96.2% of pupils from special schools in 
the sample would recommend the course. 
 
 
10) Would you come back on another course? 
  
Overall 84.7% of participants would come back on another CT course if they could. By school 
type, 87.4% from primary schools, 84.5% from secondary schools and 82.7% from special 
schools said that they would attend another course. The difference my school type was not 
statistically significant. 
 
Conclusion 
The majority of pupils enjoyed the CT programme and would attend another course or 
recommend it to others. Adventure training, Bush craft and Field craft were the favourite 
elements of the course.  
 
Pupils from all school types were equally challenged by the programme. However primary 
school pupils were more likely to self-report a change as a result of attending the course in 
terms of taking more responsibility, having grown up a bit, having more self-respect and 
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respect for others, following instructions, getting less in trouble and having more self-
control. On the other hand special school pupils were more likely to be proud that they have 
done something on the course that made them proud. The Award ceremony was more likely 
to be important for primary and special school pupils.  
 
Overall those pupils in primary schools and special school were more likely to suggest that 
they had made various changes in their behaviour and attitudes as a result of the course, 
whereas, in general pupils in secondary schools were less likely to identify that such changes 
had been made. These results from the pupil voice form were corroborated by the teacher 
assessments where primary school children showed the most positive improvements as a 
result of a CT programme. 
 
 
Appendices 
 
Challenger Troop Course data: Behaviour assessment form 
 
 
Participant Feedback form: Pupil voice questionnaire
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Challenger Troop Course Data 
Pupil Name:                                                Page completed by: 
 
(Scoring: 1 - never, 2 - rarely, 3 - occasionally, 4 - frequently, 5 - always) 
 
 
 
Pre 
Post 
1 
Post 
2 
Post 
3 
 Self-control and management of behaviour Score Score Score Score 
 Can accept discipline without argument or sulking 
 
        
 Can arrive in classroom and settle down quietly 
and appropriately 
        
 Shows some self-discipline when others try to 
encourage deviation 
        
 Behaves in a socially acceptable manner in public 
e.g. outings 
        
 Can maintain appropriate levels of behaviour when 
the class routine is disrupted 
        
 Behaves appropriately in all areas of the school 
building 
        
 Average         
 
 
  
    Social skills Score Score Score Score 
 Can cope with a large group situation 
 
        
 Can take turns in question and answer sessions 
 
        
 Can work alongside others in a group situation 
without disruption 
        
 Physically interacts in an appropriate way 
  
        
 Engages in appropriate two way conversation with 
another pupil 
        
 Uses appropriate eye contact 
 
        
 Average         
 
 
     
 
 
 
 
 
 
 
 
 
 
 
Continued on next page 
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Self-awareness and confidence Score Score Score Score 
 Can accept responsibility for his/her actions          
 Can acknowledge own problems and is willing to 
discuss them 
        
 Maintains appropriate eye contact 
 
        
 Participates in group work, making constructive 
suggestions and adapting ideas 
        
 Accepts public praise and congratulation 
appropriately  
        
 Has confidence to approach new situations 
 
        
 Average         
  
 
    
 Skills for learning Score Score Score Score 
 Can work independently for short periods e.g. five 
minutes         
 Understands the structure within the day 
 
        
 Understands the structure of discipline e.g. action 
and consequences 
        
 Shows an enquiring mind 
 
        
 Has developed study skills 
 
        
 Pays attention to class discussions  
 
        
 Average         
           
 Approach to learning Score Score Score Score 
 Is prepared to work in lessons 
 
        
 Uses appropriate language and gestures 
 
        
 Can show a positive interest in lessons 
 
        
 Treats equipment and the environment with 
respect 
        
 Will sit appropriately without causing disturbance 
in any given area on request 
        
 Shows an appropriate sense of humour 
 
        
 Average         
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PARTICIATION FEEDBACK FORM 
YOUR NAME:……………………………………… SCHOOL:…………………………… 
 
TEAM/REGION:…………………………………   COURSE DATE:……..…………… 
 
1. Did you enjoy your time on the Challenger Troop Course? Please circle  
YES    NO   NOT SURE 
 
2. Have you done activities with Challenger Troop that you never 
thought you were able to do? Please circle 
YES    NO   MAYBE 
 
3. Do you think you have changed as a result of attending a Challenger 
Troop Course? Please circle 
YES    NO   MAYBE 
4. If yes, how have you changed? Please tick all that apply 
 
 I take more responsibility for myself  I have grown up a bit more 
 I now respond better to instructions  I have more respect for myself 
 I am better at expressing my feelings  I have more respect for others 
 I find it easier to pay attention  I am better at handling conflict 
 I don’t get involved in as many fights  I am more confident 
 I get less angry  I have more self-control 
 I get into less trouble  
 
5. What was your favourite part of the course? (Please number your top 
three; for example 1. Adventure training, 2. Navigation,  3. Residential) 
 
 Adventure training (archery, air rifles, raft-
building, trail-biking) 
 Drills 
 Bush craft (Wild food foraging and cooking, 
firelighting, shelter-building)  
 Residential 
 Navigation (map work, radio procedures and hand 
signals) 
 Awards Night 
 Sports (team games, bleep test, challenge 
courses) 
 Command tasks 
 Field craft (Camouflage and concealment, 
patrolling)  
 First Aid 
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6. Have you done anything with Challenger Troop that has made you 
proud of yourself? Please circle   
YES    NO     NOT SURE 
If ‘yes’, please give details:………………………………………………………………………………… 
 
7. How important is it to you to attend the Awards Ceremony and be 
recognised for your achievements in front of your family, school and 
other students? Please circle   
VERY IMPORTANT  QUITE IMPORTANT  NOT IMPORTANT AT ALL 
 
8. Was there anyone on the course (student, teacher, instructor) that 
inspired you? Please circle   
NO   YES     
If ‘yes’, please briefly state who and why………………………………………………………… 
 
9. What do you think you will stay with you after completing a 
Challenger Troop Course? Please tick all that apply 
 
 My attendance at school will improve  I will be more focused in class 
 I will show my teachers more respect  I will be a better person 
 I will be able to control my anger  I will use the Fair Language 
Rule 
 I will be able to follow instructions 
from adults 
 I want to improve the way I 
live my life 
 
 
10. Would you recommend this course to others? Please circle 
YES    NO      MAYBE 
 
11. If you could, would you come back on another course? Please circle 
YES    NO      MAYBE 
 
THANK YOU FOR COMPLETING OUR FEEDBACK FORM.  EVERYTHING THAT YOU SAY 
WILL BE TREATED IN CONFIDENCE. 
 
33 
 
 
 
                                       
 
  
 
 
 
University of Brighton 
School of Applied Social Science 
March 2015 
 
 
